Mahon:	Okay, so that one is on, and this one is on.  Okay.  
Today is Friday, June 14, 2019.  My name is Leeah Mahon, Graduate Intern on this oral history project and Master’s student in Public History at Indiana University/Purdue University Indianapolis, IUPUI.
	Today I have the privilege of interviewing Dr. Richard Turner in a conference room in the IUPUI Ruth Lilly Special Archives.
	This interview is sponsored and funded by the Administration of IUPUI. 
Note:  While the audio states that the interview was co-sponsored by the Tobias Center for Leadership Excellence, that is not the case.
I will place a more complete biography of Dr. Turner with the transcript of this interview.
For now, I will briefly offer the following biographical summary:
Dr. Richard Turner earned his Bachelor’s in Classics from Boston College in Boston, Massachusetts, in 1966.  In 1968, he went on to earn his Master’s in English and then later, in 1972, his PhD in English, both from Emory University in Atlanta, Georgia. 
In 1970, Dr. Turner moved to Indianapolis and became Resident Lecturer at the newly established Indiana University/Purdue University, Indianapolis.  Dr. Turner moved through the ranks, becoming Assistant Professor, Associate Professor, and then Full Professor from 1985 to 2009, of English.  Additionally, he was Professor of Philanthropic Studies from 1989 to 2009.  Dr. Turner’s academic interests include Restoration and eighteenth-century English literature, literary criticism and theory, the teaching of literature, literature and science, and philanthropic studies.
In addition to these interests, Dr. Turner also became extremely interested in faculty development and the art of teaching, and published multiple works on the topics, including a piece in the edited volume Faculty Work as Public Good, titled “Doing Good and Doing It Well: Faculty Work as Philanthropy” in 2015.
Other positions outside of teaching that Dr. Turner held include various leadership positions, including, but not limited to: Chair of the English Department from 1986 to 1998; Co-Director of the Jane Addams Fellows Program from 2001 to  2003; Director of Administrative and Organizational Development in the IUPUI Office of Professional Development from 2001 to 2004; Associate Director from 2000 to 2003, Acting Director from 2003 to 2004, and then Director of Women’s Studies from 2004 to 2005, and Director of Graduate Studies in the Lilly Family School of Philanthropy from 2000 to 2003.
Dr. Turner received various awards during his career at IUPUI, including the School of Liberal Arts Outstanding Faculty Award in 1980, the Glenn T. Irwin Experience Excellence Award in 1997, and the Trustees Teaching Award in 2005, to name a few. 
In 2009, Dr. Turner retired and became Emeritus Professor of English and Philanthropic Studies.  In 2014, he returned to IUPUI as a Faculty Fellow in the IUPUI Center for Teaching and Learning, where he continues to serve the university today. 
So, before we begin the interview, I am going to ask your permission to do the same things you just agreed to do in writing, just in case the paperwork that you signed gets misplaced.
I am asking your permission to do the following: record this interview; prepare a verbatim transcript of the interview; deposit the interview and the verbatim transcript with the IUPUI Special Collections and Archives.. The Director of the IUPUI Special Collections and Archives may make the interview and verbatim transcript available to patrons, which may include posting all or part of the audio recording and transcription to their web site..  So, can I have your permission to do these things?
Turner:	Yes.
Mahon:	Okay.  Let’s get started.  I’m going to start off just by asking you a few demographic questions, to have those on the record.  So, when and where were you born?
Turner:	I was born in Brighton, Massachusetts, on August 1, 1944.
Mahon:	Okay.  Who were your parents?
Turner:	Mary Ryan Turner and James Michael Turner.
Mahon:	Did you have any brothers or sisters?
Turner:	I had four sisters – one older; three younger.
Mahon:	What did your father do for a living?
Turner:	He was a chemical engineer.
Mahon:	Oh, wow.  You went into quite a different field than he did.
Turner:	Oh, yeah, yeah.
Mahon:	What about your mother?
Turner:	My mother was, before she had kids; they got married somewhat late – Irish people, you know – and before that, she was a very successful secretary and, in fact, had – this was during the Depression – had to support her – her older sister, who she was very fond of, had gotten married and already had children when the Depression hit.  So, her husband was out of work.  They had the house, which I think was the family house, but my mother was the person who was making the money, would bring in the money.  She also, at that time, because her parents had died, was the guardian for her younger brother.  He was still in high school, when he went.  So, yeah.
Mahon:	Okay.  So, as you look back on your youth, what did you learn from your parents that shaped the adult you later became?
Turner:	Oh, well, I was very – my father was very well read and very, very adept at using his language, although I can’t say that he always used it for other people’s benefit, but he was, so I inherited I think that language part.  I had not necessarily thought about being – I wasn’t an English major in college and I hadn’t thought about it until later in college when I found I was more interested in literary texts, in Latin and Greek, than I was in the kind of archeological focus that a lot of the Classics courses had.  So, I was leaning that way.  Then when I – a professor of mine suggested I go do it.  So, this facility with language is something that, while I didn’t recognize right away, really worked to my benefit, and I think I got that from my father.  From my mother, I got patience and I think a readiness to help other people.  She was, she did a lot of that.
Mahon:	So, were there any other individuals who had a significant impact on you, or helped shape the adult you became, other than your parents?
Turner:	Yeah.  My father had what he, and a lot of Irish people, refer to as the thirst.  It’s their way of talking about alcohol without talking about alcoholism.  So, he wasn’t – this became increasingly true, as I grew up – not in the picture much, except as he was creating problems.  When I was in high school, I was, you know, it was a difficult time, but they were – this was a very Catholic – I grew up in Boston, which, if you’re Irish-Catholic, it’s everybody’s Irish-Catholic.   I think I didn’t meet a Protestant until I was 14. Anyway, I’d also, because I was smart, I think I got pegged early on – certainly by my mother – to be a priest.  So, I was an altar boy and there was a priest, who was in charge of the altar boys, and he was very helpful.  He would talk to me; he would ask me how things were going.  He was not that kind of priest that we worry about, but he was the kind of priest who really did – I mean, I think that it wasn’t just only that he thought I was somebody worth saving, but I think he was pretty regularly grooming people to be priests.  The nice thing about him, and my mother, is they didn’t really push it.  Nobody really said it, but it was sort of an understanding.  So, that was a very helpful influence.  When I got to Boston College, it wasn’t so much very personal relationships, but the Jesuits were, I really got to admire them.  They were dedicated; hey were smart; they were learned; and they were really committed to making a difference in the world.  So, it really was a – those people really did – and then – I don’t know if I mentioned before – it was one of my instructors, who was a Jesuit, who said to me early in my senior year, “What are you going to do next year?”  And, when I said, “I don’t really know,” he said, “Why don’t you go get a PhD in English?” and helped me get that.
Mahon:	So, when you were a senior in college.
Turner:	Senior in college.
Mahon:	Okay, okay.
Turner:	The rest, the other adults that I ran into, like my basketball coach, I would say, is a formative influence, but in the ways in which – he would have made Bobby Knight look like a pussycat. It was formative and helpful, so yeah.  So, those would have been the people that, other than my parents, who made a difference in me.
Mahon:	Okay.  So, where did you attend high school then?  What was the high school name?
Turner:	Oh, high school.  I went to Our Lady Help of Christians High School.  I was in the parochial school.  It’s a parish parochial school from first grade through high school and it was all, I think, all nuns.  I never had a layperson.  I came to realize later that, although I had some good teachers, it was really hit or miss.  So, I’d realize later that many of these people who were teaching me had gone into the convent when they were 13 or 14 and had gotten some kind of half-baked education themselves.  So, they really didn’t know anything, but they were teaching us.  So, when I got to Boston College, I was really behind everybody else.  Anyway, so I went to a Catholic high school.  It was all the nuns; it was all lots and lots of religion and moral teaching and not so much math or science or anything you could really use.  So, it was kind of bizarre and so I didn’t have to study much; I didn’t study much.  So, I didn’t get much definition, much help in being an accomplished smart person.  I didn’t get much – I didn’t do a good job of being a social person or athletic person.  I played basketball.  I was the captain of the basketball team for a couple of years – for one year actually – but I played for four years and I liked that.  That was good, but it was not, I mean, it wasn’t any more bizarre, I think, than other parochial schools, but it was bizarre.
Mahon:	So, with that being said, what did you – when you graduated in 1962, correct, from high school, what did you think the future would hold for you then?  Did you- was college - did you know you wanted to go to college when you graduated or…?
Turner:	No, it was, it was a time where not everybody went to college.  It was a fairly new thing, going to college.  We didn’t have much money, so I didn’t think I would be going to college.  But people started saying, “Well, you should go.”  And so, you get in your senior year and they had us apply to college.  So, again, this is the thing with the nuns, you could only apply to Catholic colleges.
Mahon:	I see.
Turner:	I mean, you could apply to other ones, but they wouldn’t send your transcripts.  
Mahon:	Wow.
Turner:	Yes, so it was bizarre.  So, anyway, yeah.  So, I applied to a number of colleges, and not knowing really why I was doing it except somebody told me to do it because we didn’t have any money at home, so why do this?  But then I got a scholarship to go to BC.  It was a BC scholarship that came out of the parish every year and I got it.  I’m pretty sure it was finagled by this priest who was always so good to me.  But anyway, so I got a scholarship to go.  Then, the next year, I got a scholarship to go a second year. The third and fourth year we just managed with loans and bits.  But, yeah, no, I didn’t think I was going to college, but I went there and I think that there was still this lingering sense that you go to college, that’s what you do before you go to be a priest.
Mahon:	Okay, so there was still hope that you may be a priest?
Turner:	And, that was the classic.  I didn’t know any better.  It turned out that by the time I got to first or second year of college, I was pretty clear in my mind that I didn’t want to be a priest.  And I also didn’t feel – I didn’t have to announce that I didn’t – at the time, I thought it was because I was too interested in women to be a priest, and so that’s what I thought.  But now, and this has only come to me somewhat later in life, I find that I really didn’t have the kind of faith that you’d need to be a priest.  So, I’m glad that I – even though I was wrong about the reason, I think – I was, it was a good thing that I didn’t do that.  But I was, by the time I figured that out, I was so far along in the Classics major that there was no turning, so I graduated as a Classics major.  And, a lot of that stuff I did like, but I’d gotten more interested in interpreting and reading and thinking about literature, you know, starting with Latin and Greek literature, but then, I sat in on a lot of English courses.  Took some English courses, and then in my senior year, this faculty member, this Father Shea, sort of took me in hand and got me into graduate school, and that was very fortuitous.  So, it was fortuitous that I went to college; it was fortuitous that I went to graduate school.  I can’t claim any credit for any of that; sort of fell into it.
Mahon:	Well, that kind of does – it answers quite few of my questions that I have next.  So, in 1962, you did begin your undergraduate career at Boston College.  You’ve pretty much told me why you decided to go there and what your major was, but can you tell me a little bit about what Classics is for those that are listening to this interview that might not know, because, I mean, I don’t think that’s a very common major, even today.
Turner:	Right.  In 1962 at Boston College, I think before I got there, nobody got to elect a course until their senior year.  I think, while I was there, it was a big deal that you got to elect one or two courses in your junior year, but that was brand new.  So, it was a pretty – whatever you took – it was a fairly determined curriculum.  In Classics, because you had to take so much Greek and so much Latin – for me, I was learning Greek for the first time, and Latin I’d had in high school, but still you had to take some, not basic, but introductory classes.  Because you had to take so much of that, I was not required, as a Classics major, to take any social sciences, any basic sciences, except math.  I had to take a math class in my freshman year, and that was interesting because it was being taught by a graduate student, the math class.  Somewhere about two-thirds of the way through the semester, we had kind of broken his spirit.  He came in and sort of lowered his eyes and said, “Okay, if you guys would just turn in your homework for the rest of the semester, I’ll give you all C-minuses.”  We all said great because that was a lot better than we were headed for.  Anyway, so it was a different curriculum. And so, I was taking – I had to take English. I had to take philosophy, theology – philosophy and theology, theology for four years, philosophy for three, English for two years. We had this math course, a history course, and I think I had to take two history courses.  These were year-long courses, and that was it.  The rest of them were two years of English, two years of history, one math, and then four years of theology and three years of philosophy, and then whatever you did in your major.  So, I took more Latin and Greek classes to fulfill that.  I did have these electives that showed up, so I took a couple of literature courses, English courses, in my junior year and then in my senior year.  But because I wasn’t an English major, I always got, I didn’t get the best courses because they would be filled up with English majors, but you could often sit in on them.  So, I sat in on two or three, and I found that I really like this, doing this.  So, when my mentor said, “Well, why don’t you go to get a PhD in English,” I had no idea what that was, but I knew I liked this stuff.
Mahon:	What was your mentor’s name again?
Turner:	Father Francis – let’s see, FX Shea – so, Francis Xavier Shea.  He’s a Jesuit.  He actually, oh probably 10 years after I had him in class, he left the Order and became – he had a career as an academic administrator and then died relatively young, probably in his 50s.  I thought he was a great guy.
Mahon:	So, you did tell me in the pre-interview that when you first started college, you were not doing very well, you were having trouble.  So, what changed for you, and why were you so determined to do better when you were there instead of just sliding by and getting the degree?
Turner:	Well, okay, in my first semester – you know, I came from a place where I never had to study; I didn’t have any idea what was going on.  Plus, my friends and I had discovered all the bars around Boston, we can drink beer.  They didn’t ask you how old you were, and so I was doing that.  We were having a pretty good time.  So, you asked me what got my attention. Well, it was a letter from the Dean of Arts and Sciences at Boston College that said, “Well, you just got a bunch of really rotten grades and, if this continues, you will not be part of the Boston College family at the end of the next semester.”  So, that got my attention and I stopped going out with my friends – most of the time.  At this time, I was coaching.  I was coaching. I was the JV coach at the high school.
Mahon:	Oh, okay.
Turner:	And so that meant that the locker room was – nobody was using the locker room from late afternoon until the next day.  So, I would come home from school, eat supper, and then go down to the locker room, because I had the keys to the locker room.  And there were no distractions in the locker room, so I would study from six or seven to midnight every night.  Completely quiet, no distractions, and then come home and get up and go to school the next day.  I was, at this time, I was – I had a job.  I had a summer job putting up tents, but, during the year, I had been working in high school in a grocery store, a large chain grocery store stocking shelves and bagging and things and being cashier.  So, I did that.  So, in order to be able to go to school, I worked from 9:00 to 9:00 on Saturday and Sunday and did all my working hours – I would get all those hours in on the weekend, and that way I was able to go do school full-time, and then I was studying.  So, I wasn’t doing – I changed my life a lot when I started to study every night.  So, that’s what I did.  So, when I started working harder at it, like most things, I got better at it.  And, when I got better at it, I liked it more.  And, I think, you know, witness the fact that I’ve basically been in school now my whole life, I found that I really liked it.  I would go to classes that were clearly obviously kind of dull, in some ways, sometimes, pointless, but I was just not unhappy with sitting in class, taking notes and finding some things interesting. Even if it wasn’t always what it was that the professor said was interesting.  So, it always seemed to me it was easier to go to class, take the notes than try to get the notes later, and I did need to get my grades up.  So, I did go to class; I got better at it and by the time, I think at the end of that second semester, I’d gotten my grades – because my grades the first semester, were, if I remember correctly now, a D-minus, two Ds, a D-plus, a C-minus, a C and a C.
Mahon:	Oh, wow.
Turner:	Yes.
Mahon:	Lots of room for improvement though. (laughing)
Turner:	(laughing) Exactly.  I had no, well, I had no clue, and so I started doing everything I should have been doing all along, only even more because I had to get them up.  So, by the end of that next semester, I think I was mostly – I had an A, a clutch of Bs and a C.  So, I’d moved it up pretty well and so I was going to be able to stay.  And, then, of course, I kept doing that, and that’s how I got through college.  So, for me, I was living at home, I was a commuter…
Mahon:	Okay, I was going to ask you.
Turner:	… most of BC, I think only about 10% of the people lived on campus at that time.  And so, I was living at home and then going to class and spending – so, college for me, wasn’t a big party time.  So anyway, that’s what I did.  The other thing I should tell you about BC is that, when I went there, our biggest rival was Holy Cross, which is a small liberal arts school - a Jesuit school, in Worchester. But, about that time, the Jesuits had made a decision.  They had Jesuit colleges all across America, but they decided that they would take some of them, and they would go big-time with those and the others would remain very good undergraduate, maybe a few graduate program, institutions.  So, BC and Georgetown and Loyola of Chicago became the ones that were going to be the big-time schools, and so things changed while I was there.  Anyway, yeah, so that’s how I, and yeah, that was my career there.
Mahon:	So, as you said, your mentor, Friar Francis?  Is that his name?
Turner:	Father.
Mahon:	Father Francis, okay. He encouraged you to continue on to get your Master’s.  In the fall of 1966, you began your Master’s in English at Emory University in Atlanta, Georgia.  My question was, why did you decide to go on to graduate school rather than enter the workforce?  I know that you had the encouragement from Father Francis, but was there anything else?
Turner:	Oh, well, when he asked me, “What are you to do next year?” I said, “Well, I know I’m going to get married.”  I’d been talking to the Navy because I was eligible for the draft.  This was, remember, this was when Vietnam was heating up, and so I had started talking to the Navy because I thought if I get in the Navy, I won’t be in the jungle, but as it turns out, that’s not true but…
Mahon:	Yeah, yeah, but I mean…
Turner:	… I didn’t know very much.  And so, and I said, I’ll probably get a job at a high school teaching Latin, because I’m not fit for anything else.  And so, that’s when he said, “Go to graduate school,” and that seemed like a much better alternative to teaching Latin in a high school or – and that point, it was also a deferment, if I could go to graduate school.
Mahon:	Right.
Turner:	And, I didn’t really know what I – I didn’t even know where Emory was.  I looked it up on the map, but I had no idea.  I mean, if you grow up in New England, almost everybody is very provincial, and so, out west is whatever is beyond Albany.  And, how far out West and what’s out there, nobody cares because it’s provincial.  But I’d never been, or never knew anything about going to the South, but it was a – they gave me a fellowship and it was something to do, and so we went.  But it was like, for us, it was like going to a foreign country because it was very difficult for people in Atlanta to understand us, or us to understand them.
Mahon:	So, I will ask then, your wife’s name. So, you married after, right after you graduated from undergrad then.  What’s your wife’s name?
Turner:	Sandra.
Mahon:	Okay, and you both moved to Atlanta together.
Turner:	Oh, yeah.
Mahon:	So, what did you study?  I know that you got your Master’s in English, but what specific part of English did you study?  Was there…?  Did you have a specific interest, I guess is my question?
Turner:	The way it worked was that you were admitted into a program of study that led to the Doctorate.
Mahon:	So, when you entered your Master’s, you were on a Doctorate track.  You knew that you were going to get your Doctorate.
Turner:	Yeah, this was a time, remember that the universities in the ‘60s were expanding, and they desperately needed PhDs.  So, I had a fellowship that was, it was – I forget which foundation did it – but anyway, it was meant to get people in and out in four years to produce PhDs for the expanding university systems.  So, it was actually a PhD and the – whether you got an MA, and this is true of many PhD programs, whether you got an MA was optional.  So, the way it worked was that you’d go there, take courses. At the end of the first year, they would admit you into the PhD, approve you to continue in the PhD program or tell you, well, we don’t think you can cut it, so you should write a thesis or take a few more courses and…
Mahon:	And, then try again.
Turner:	… get an MA.  So, my first year at graduate school was kind of bizarre.  I had a number of courses, two year-long seminars.  One was in 18th Century British Lit, which I didn’t have, I didn’t have any interest in, and then 20th Century American, which, you know, everybody has some interest in.  But the experience is very different in those two classes.  The 18th Century person was brand new because Emory, at this time, had decided they wanted to have a wider influence than just – they were a very well-thought-of regional university.  Most of their students came from the South, most of their faculty were from the South – very southern – but they wanted to have a national presence.  So, they started hiring people from other places to come in.  And, in this department, there were, at this time, a kind of split between the old-timers, who were the southern people, and this new bunch who were coming in.  So, one of my seminars was the 18th Century seminar, was being taught by one of the new people, who was brought in to build things up, to get graduate students out there to make a research splash.  The other one was taught by one of the good ole’ boys, who’d done southern literature.  He’d published a lot, he had a good name, but he was a good ole’ boy from Northern Georgia and he didn’t – he and I didn’t get along very well at all.  I kind of liked some of the literature we were doing, but nothing I could do for him was – he didn’t value it.  So, on the other hand, the pedagogy in the other class was completely affirming.  We would all take turns doing seminar papers, delivering them; two to three people would do seminar papers.  It became a kind of joke among the graduate students that we would go to class to find out what wonderful things we had written because our instructor would say, would take the paper and say, “Today, Mr. So-and-So or Miss So-and-So has asked us to consider these important aspects of Pope’s this or Swift’s that.”  And, he’d lay out what you’d done on your paper in ways that were very affirming.  So, the pedagogy was he would treat us like peers, and we would scramble to keep up with him. And, the other one, he would treat you like dirt.  So, you’d scramble to not be treated like dirt.  And so, not surprisingly, I liked this one a lot better than the other one.  And, at the – this is all getting to the fact that at the end of the year, apparently – I wasn’t exactly told this – but in the meeting the faculty had about who’s going to go on and who’s not, my 18th Century guy said I should go on and this other guy said, “No, absolutely, he hasn’t got it; we need to get rid of him.”  So, the compromise was: alright, we’ll ask him to write a thesis.  If he can write a thesis in the first part – get it done by the first part of next year, we’ll keep him, you know, if it satisfies. If not, we’ll send him away with a Master’s.  And so, I had to write this thesis and that’s how I got the Master’s is because I had to it.
Mahon:	To prove yourself?
Turner:	Yeah, yeah, and then after that, I was fine.  I had – the fellowship was a good fellowship.  It was a small department, and it was different from a lot of graduate departments in that the faculty and the graduate students would party together.  I mean, you know, if there was a faculty party – not all of them, like at the dinner parties and things they didn’t – but if they had some kind of a big party, they would invite graduate students.  It was a small program.  And, the same thing, graduate students, if they had a party – again, not all of them – but would invite the faculty.  And, you know, these were the days where all faculties everywhere drank way too much, and so it wasn’t always pretty at any of these parties.  But anyway, it was a small, congenial, and they really did foster that.  So, except for that, it was fine.  I went ahead and got my dissertation– well, I got everything done on my dissertation, except the introduction and conclusion, and that’s when I left to take the job.  And, it took – we were teaching four courses here, and there was a lot of work to do, so it took longer. That’s pretty common for people to think they’re going to finish it up in a semester, and it takes them much longer.  But, I finally did get it out.
Mahon:	So, like you were just talking about, I know that you did not have your PhD finished when you came to Indiana, but while you were completing it, I guess, did you know that you wanted to be a teacher, or was that something that kind of fell into your lap?
Turner:	That’s very interesting. Not especially.  I came out – we were trained distinctly to be researchers; productive researchers.  And, like almost every other graduate student, it was assumed that you’d – if you knew your stuff, you’d be a good teacher and that’s all they – it wasn’t true, and still isn’t true – but it still is the fact that you don’t get trained as a teacher.  You’re not – you go to graduate school and it’s so much focused on the content, the field, that there’s not much energy, at times, spent on teaching the field.  They’re starting to change that now, but anyway.  So, when I got here, I was really struck by the dedication of the students who were coming, and it really had seemed to me that, if I had to work that hard to get to college, I never would have made it.  So, I thought that they earned my respect really early on, and I’ve never had much patience with people who talk about students as being, I don’t know – devalue students.  Well, on one hand, I’ve had my share of students who didn’t do the work, didn’t care, and so on and so forth, and some who probably weren’t prepared.  But, you know, when people are trying to get an education that hard, and they’ve got families; they’ve got jobs; they’ve got traumatic backgrounds; they’ve got lots of barriers, it seems to me that we ought to find a way to teach them.  And so, that’s what got me interested, is how to teach people who don’t come to college with a college prep background and make it – and still get the same results.  So, they get the same benefit from their education, they just get it a different way.  And so, especially with literature courses, that was something that really needed work on because they were not going to get – they were not going to be able to succeed.  Now, some of them could pass courses, but they would’ve left it with, “I’m glad that’s over…”
Mahon:	. . . Not taking anything from it. . . .
Turner:	“… I’m not going to do that again.”  So, getting them to get the experience of the excitement of reading and of engaging in some kind of conversation about the lit was something that was hard work.  Well, so we did that.  I thought we did a very good job of that, creating a freshman lit experience.  And, some of that same pedagogy worked for other classes.  So, it wasn’t just the introductory stuff, but some of the other classes, I thought, were much better because they used different, new, engaging pedagogies.
Mahon:	And, I’m going to ask you more about that, but first I am going to switch gears for a second and talk a little bit, specifically, about leadership because this is sponsored by the Randall L. Tobias Center for Leadership Excellence, and one of the reasons that you were chosen is because of your immense leadership record.  So, I wanted to take this time to ask you a few pointed questions about it, but just for the sake of the interview, I’m going to recap your various positions, and this is not an exhaustive list, keep in mind, but…
	So, you were Assistant, Associate, and then Full Professor of English, Professor of Philanthropic Studies, Director of Administrative and Organizational Development in the IUPUI Office of Professional Development, Associate Director, Acting Director and then Director of Women’s Studies, Director of Graduate Studies in the Lilly Family School of Philanthropy, just to name a few.
	So, now, I will ask you just a few pointed questions on your leadership career.  So, I always like to ask this question because, just because I, or other people, may perceive somebody as a leader doesn’t mean they see themself as a leader I’ve learned, so do you see yourself as a leader?
Turner:	I’d like to be the – sometimes I think I like to be the center of attention, but I think that leadership is something that I’ve come to understand in different ways over my career.  Early on, I mean, when I started in this business, it was just coming out of the ‘60s and the early ‘70s.  So, the person that everybody loved to hate was The Man, and so administrations, leaders, the official leaders of the campus were people that culturally, both in my graduate training and even before that, we were sort of likely to dismiss, to have disdain for.  This is the time when, you know, the people should take back the world from the corrupt leadership.  I mean, I was not out doing balls, but I was protesting the war and doing those kinds of anti-establishment things and was, like many professors, I was living some kind of middle-class life.  I was thinking of myself as being on the cusp of revolution.  So, in that sense, leadership, as I began my adult career, was something to stand up and work against because there was – and even here, there was, you know, the leadership of the campus, a lot if was, kind of, top down.  It was very difficult.  I was part of the people in the early ‘70s who were developing the faculty governance guidelines, and so, because we had to fight, we had to argue for where our voice would be.  So, that’s how I started.  But, the thing was that, at certain points, if you want to get something done beyond your own research, beyond your own coursework, your own course, if you want like any kind of collaboration, you’re going to get other people, you’ve got to have other people to collaborate with.  So, if you’re going to get something done broader than your own individual activities, you have to sort of get people engaged and to do that is what really becomes leadership.  And so, if I was going to be on a committee that I cared about, I wanted that committee to get things done. And, I learned pretty soon, if you want to get things done, you’ve got to step up and do the organizational things and some of the other junk work in order to get the project moving.  So, that’s sort of how I ended up in those – becoming either the head of the committee or at least a central player in the committee, and that becomes leadership.  So, when I was on the first faculty assembly, in the littlest school in Lawrence, we created the faculty assembly and I was part of that, and the first faculty assembly, I was like the secretary, I think Ralph Gray was the President, and so that was good.
Mahon:	Historian Ralph Gray.
Turner:	Yeah, yeah. And, leader, very well-respected person.  And, then I was on different committees and then I think I was the President of it sometime later, maybe like ’78 or ’79 or something.  So, it kind of happened that way.  I also was pushing my department to do this and to do that, even before I had tenure and certainly after I had tenure.  So, I was wanting us to change this and change that.  So, while I didn’t have leadership, I was trying to work with whoever was the Chair to get them to do this and to do that.  And, like I said before, IUPUI was in many ways the place where, because it didn’t have any traditions, you could get a lot done. And so, I had leeway to do those things.  Then, so my first official, well, yeah – I was something like, I wasn’t, I don’t know how official the title was, but I was some kind of Associate Chair or Assistant to the Chair to develop a program with literature and new major requirements.  So I wasn’t exactly Assistant Chair because it wasn’t really a position, but I was acting in that way.  I didn’t have any authority, but I was proposing things and getting people to get them done, because I have been interested for a long time in how universities work, more than many people who work at academic institutions.  And, then it became, we were – as a department in the early ‘80s, we were moving along, but we weren’t really acting as a department and getting anyplace.  So, when we got a new Dean, and he was getting impatient with the Chair and with the Director of Graduates, of Composition, which are the two administrative positions at that time in the department, there was a chance for me to be the Chair and they asked me if I would do it.  It was a couple of people in the department who were pushing to change the regime and I had – I was coming up for Full Professor, so that meant, that’s one of the things you need to have to be the Chair.  So, I got to be a Full Professor and Chair at the same – pretty close together.  And so, then I was officially a leader and I really did mix – I changed a lot of things because things were not going to get any better continuing the structures we had.  And, I had, I thought, a problem with the Director of Composition who was a person who – and partly because there was some in our department, certainly a lot of other places it was worse, tension between the people who teach literature and the people who teach writing.  So, he had built up as much independence as he could from the people who taught writing, and that was perfectly understandable.  But, in doing that, he was not really – he was becoming less and less a part of the department, and one of our strengths was our composition program.  So, for that to be more and more independent was not good for the department.  So, I restructured how we did things in the department.  The Dean didn’t want me to do it.  Anyway, as part of that restructuring, I abolished the Director of Composition position and reorganized how people managed courses and different disciplines.  He wasn’t happy; he left, but everybody else got used to it.  So, what I was doing was building a kind of community in the department, and that’s what I used as the way we’re going to move forward, because one of my goals was to have a department that was cohesive and that was more like an academic community.  That’s why I – so, that was, for me, that was the leadership.  And, I found, of course, very early, that with people in an academic community, you can’t tell them what to do because you’re the boss, and so everything was a matter of building a vision for the future and then making decisions and changing things to march toward that vision.  It’s, as one of my colleagues pointed out when I mixed everything up, she said, “That’s just a grab for power,” and, of course, it was.  You see this very often in universities.  There’s a new president or new provost – they come in, they don’t do anything the first six months.  They say, “Well, I’m just here to help,” but pretty soon they have a strategic planning initiative which sort of just puts everything up in the air. And, then, of course, the provost or whoever it is, just gets in there and affirms and valorizes those things out of all that mess that they want to do anyway.  So, that’s kind of what I did, but it worked and our department came to be a kind of cohesive community, and still is.  There still is a lot of that.  So, that, for leadership, it seemed to me, is something that is not so much a position as a way to get to the vision you have or the goals that you’re going to set, because leadership for its own sake, it’s kind of pointless and kind of boring.  But if you’re really getting – it’s a chance for you to get something done and, what I found, because I was the Chair for 12 years, I found that one of the things that kept happening to me was that I would put something into place that was really interesting and make it work, you know, in a year or two years or something like that, but then you have to manage it.  So, it was very exciting to have something – build something new; it’s really boring to keep doing it, and so that’s part of the problem of leadership and managing is that you have to – leadership is engaging and intellectually interesting.  It’s a real energizing process.  Managing is mind-numbing.  It’s filling out reports; it’s gathering data; it’s all that stuff that’s just – and people in academic communities aren’t trained to do that.  If I was a manager in a company, when I took the job, I knew I had to fill out reports, I had to gather data.  We’re not told that.  We don’t have job descriptions in the way that a manager would in a business or any kind of organization.
Mahon:	So, I will be asking you later on very specific questions about your different positions at IUPUI, but my next question would be, and you’ve kind of answered it, but how would you define your leadership style?
Turner:	So, I’m loathe to tell people “here’s what we’re going to do.”  I’d much rather identify a problem.  Now, granted, if I identify a problem, I already have a little bit of control over where this is going.  Identify the problem and begin the conversation about solutions to the problem, and including background – what’s in the literature, what we already know – so it has some, it’s not just us sitting around a table and imagining things, but we’re basing it on some kind of evidence that’s out there.  So, with that in mind, then I think when you gather people around the table, I try to keep them focused, but also let them find their way into the topic.  And, sometimes, one of the things I do is to try to keep some kind of levity going on, jokes and humor, so we avoid moments where somebody leans on the table and says to somebody else “we can’t do that.”  So, I’ll try to keep the conversation floating enough so that we don’t prematurely get into standoffs or oppositions that can’t be changed.  But, generally, I try to keep things light, but move it along so we have to get someplace.  One of the things I’ve been able to do usually in meetings, whether I’m in charge or not, is to – at the end of it, people may or may not have achieved what they wanted to, but people are at least leaving with a sense that they’re still part of whatever common effort it is, that they’re still part of the community. Which means that I will try, when things get heated – and I can do this because of the language facility – is to diffuse tension that’s going to be unproductive and – with a joke, with something, or an allusion, some way to diffuse the situation. So, at the end of the meeting, we haven’t had a shouting match.  We’ve had some kind of consensus.  Now, that may not always be the consensus I want, but I know that when you deal in consensus, everything is still fluid.  And, even if we left with a kind of understanding, I can come back to them in a couple of days and say, “I’ve been thinking, maybe we should do it this way or that way.”  If they’re tired of the meeting, they’ll say, “Sure, go ahead.”  It’s only somebody who’s really adamant about it who will answer that and if that’s true, then now you know what you’re dealing with, and you can deal with that.  So, I was always somebody who worked with a consensus, but I have no illusions about that being a better way to do things than somebody.  It still was I’m trying to get my way, and I don’t always get my way.  One thing that Bill Plater used to say, this was very interesting, he’d say if he wanted something, he’d bring it up, and if nobody liked it, he just couldn’t get it done.  But he’d bring it up again, later, with a different group or when some of the people had moved on to other things, and he’d bring it up again. Until finally, the group had changed enough or they were tired enough that he’d get it.  And there’s some wisdom to that.  So, as long as the advice, leadership advice about being structured and organized and focused is, I understand that, but I think that only works in environments where everybody understands hierarchical authority is working.  Everything else, it seems to be consensus, keeps the fluidity going.  Now, that’s very frustrating to some people, but it does allow you to move forward.  And, one of the things about academic communities is, and one of the best things about them, is that they are, in important ways, define themselves as peers.  So, when we have the big idea and we write something out, we send it to a journal to be peer reviewed.  When we are going to go up for promotion, our case is judged by peers.  So, we always think of ourselves as peers, and that’s a good thing, but it does mean that you can’t all of the sudden turn into it’s:  I’m the boss and I’m making this decision.
Mahon:	Yeah.  So, do you think that, from the time that you started, I guess you kind of have insinuated that your first real leadership position was as Chair of the department, of the English Department. So, since your start, do you think your leadership style has changed over the years as you moved through different positions?  Or do you think that it’s relatively stayed the same?
Turner:	Well, I think I’ve learned things.  The leadership position I had before the Chair was the head of the Faculty Assembly, and I learned a lot there about how to accept differences in people.  My impulse ordinarily might have been to reject what they say or argue against them, and indeed when I got into this profession, arguing with people was something that was part of what we did.  But, in an Assembly like that, I found that it’s better to hold off on setting up oppositions.  In the course of doing that, you do that a few times, and you begin to see that you – you begin to learn some things you didn’t know about that, and that’s a good lesson to learn.
Mahon:	Okay.
Turner:	The other thing that I noticed about leadership, and this happened when I was Chair, and that is that before I was Chair, there were a number of people in the department who I really didn’t like very much and didn’t like me, so we didn’t talk.  But, the day I was the Chair, if one of those people came to me, I had to listen to them; I had to take them seriously, and I had to do whatever I could to make whatever they wanted happen for them. That suddenly, this responsibility, it’s like a filter.  I could not say some of the things I used to say to my colleagues anymore, and some of the things I did always had to be done through this filter of I’m an agent of the University.  Actually, as a faculty, you’re kind of an agent of the University, but in this one is clear.  So that was a funny feeling to suddenly really – and I know I’ve talked with other people who’ve become Chairs over the years, and that’s something that happens.  So, I guess one of the other things I’d say about being a Chair was we also, and Plater encouraged this, we got reflective about it.  He encouraged Chairs to meet together, something like a support group.  Sometimes it was just to talk about being Chair, but other times it was practical help.  You know, if everybody had gotten an order to gather this kind of data and somebody had no clue, somebody else may have figured out how to do that, and so there was that kind of sharing.  So, it was not just doing the job, but we got to be collectively cooperative and reflective about the job.  We published a little piece about that, about doing at one point.  One of the other things about leadership, I figured this out just not long ago, but I was thinking about how we have different kinds of faculty now.  We’ve got tenured faculty; we’ve got full-time non-tenure track; we’ve got adjuncts. And, it’s really – we’ve always had those groups, but not in the proportions we now do.  So, how do you have the faculty – and one of the ways I thought was to have a different conception of what it is we’re teaching.  And I posited that what we teach students is three kind of things, three levels.  One is we teach them skills, like math, like they have to take algebra, something; they have to take composition; they have to take speech. And, that’s teaching them how to write this thing.  I think, at least in composition and communication, it does more than that, but the specific job is to teach a skill.  Well, that teaching a skill can be done by somebody who has experience and knows how to do it, but doesn’t have to have a theoretical base, doesn’t have to have a (INAUDIBLE).  So, that’s skills that we teach.  But then we also teach people critical thinking, ethical dimensions, the kind of liberal arts stuff that we have, and those are values that somebody needs to be a manager.  So, somebody needs to manage the people with those skills, and that’s what we’re teaching when we do the liberal arts thing.  But then people need to know things in depth to be able to make changes in the world. And, that’s where we get the expertise in the major, where you not only learn things the way the liberal education teaches you to do, but you become somebody who takes the responsibility to do it well and thoroughly as it can be done; and judging that and doing that is really leadership.  And so, leadership, it seems to me, is part of what we’re doing when you have expertise.  You’re, to one degree or another, in a leadership position because you have to take responsibility for quality of what you’re doing or saying, and that’s a responsibility on you, and that’s a leadership role.  So, leadership is something that, it seems to me, is really much more widely practiced or required than we tend to think of when we think of it as people with appointments and titles.
Mahon:	Right, right.  Okay.  So, just one final question on leadership.  Do you view yourself as a leader today in your current position?
Turner:	Well, yes, that’s kind of interesting because I’m basically two days a week in the Center for Teaching, right, so I’m part-time.  I don’t have an office, and I shouldn’t because I’m only there two days a week. But, I am there to sort of provide the perspective, the faculty perspective on the things that people do.  When we have general discussions or somebody’s working on a project, I’m the one who can say, you know, “Faculty aren’t going to be able to do it,” or “faculty don’t see things that way; faculty are under these pressures.”  And, there’s kind of always a tension in a CTL because they have all this expertise about how things should be taught.  They know the literature and they’ve got the evidence, but they’re talking to faculty who haven’t even thought about this yet. And so, there needs to be some kind of way to buffer that gap or to fill in that gap with some kind of talk.  So, in that sense, I am the one who’s got the most expertise in the CTL in these matters.  Now, there’s a lot of things they can do that they don’t need me for, but sometimes it’s important for me to be sort of pointing the directions.  So, there is some of that leadership, but again, it’s something that is as needed rather than something that I’m likely to do because of my position.
Mahon:	So, then would you say that you can be a leader in positions where you don’t necessarily hold what one would think is a leadership position?
Turner:	Oh, yeah.  I think, you know, if you think about any workplace, there’s everybody; there’s always a boss and maybe an assistant to the people with specific responsibilities, but there are also people who we say make a difference or carry a lot of the weight, even though they don’t have the title.  And, that’ll be the person who’s been there longer or has a capacity for keeping people together when they otherwise – and so this kind of impact on people is something that I think qualifies as something like leadership.  Everybody’s worked in places where the people who’ve got the title don’t have the things they need to make the impact, but that’s, what is it, Dilbert.
Mahon:	Okay.  Well, now I’m going to switch back to talking about your career, and at this point, I’m moving chronologically through your life.  At this point, we’re going to start taking about IUPUI.  And, just for the sake of people listening to this interview, I like to say that IUPUI was not established as an institution with multiple schools in Indianapolis until 1969 when the existing IU and Purdue campuses in the city merged.  
So, with that being said, in 1970, just after IUPUI was created, you became a Resident Lecturer in the English Department while finishing up your PhD.  So, why did you decide to move from Georgia to Indianapolis to teach at such a fragile, new institution?
Turner:	Well, I was, at that point, I had only one other job offer; and the person who has been hired in to be the Chair of the English Department, and to build it up into something that mattered, was a, I don’t know, friend, but at least a colleague of my dissertation advisor.  And, he wrote him and said, “Look, do you have anybody in the 18th Century?  I’m doing this department and we’re going to do big things, and we need somebody in the 18th Century.”  So, my advisor recommended that he get in touch with me.  So, I went up and I talked to, well, I talked to, I didn’t talk to him when I came for an interview because he was someplace else, but so he arranged for me to come up for an interview, and talk to the people in the department.  But I think that, I don’t know how that process went, but I think he had just decided to hire me.  So, it sounded like it was a lot; there was a lot of it that was open-ended.  It was new and everything.  The department itself, when I got here, was pretty, it was a pretty strange experience, because all those people had been here a long time.  They were not, some them were doing research and scholarship and publishing, but not a lot; and they were – and also there was the Purdue people and the IU people came together, and they didn’t know how much they liked each other anyway.  So, but the Chair, Warren French, was a nationally known scholar.  He’d been the Chair at the University of Missouri Kansas City; had a lot of good ideas about how to build this department.  He was interested in popular literature instead of just teaching classics.  He was interested in contemporary, people getting interested in contemporary things.  So, it looked like things were going to start building.  Now, as it turned out, I don’t know exactly how things worked out between him and the administrative.  I think he didn’t get along with the Deans very well.  Well, they didn’t, they weren’t, they didn’t know what they were asking for when they asked him to come and build the department.  They had different ideas.  So, but he really did let – Warren sort of gave me some leeway to try out new things, and so that was good.  So, the decision was: this sounded like a very interesting place with a very good future and I didn’t – so, it sounded good.  It certainly sounded like better than the other offer I had and so I thought that would be good.
Mahon:	Okay.  So, you told me in the pre-interview that you were one of IUPUI’s first employees on campus because the campus had just been formed when you started here.  So, can you tell me a little bit about the state of IUPUI when you arrived, what it was like here?
Turner:	Yeah, so I was one of the first people who was hired as IUPUI, not as…
Mahon:	Right, either or.
Turner:	So, most disciplines had people from Purdue trying to figure out how they were going to do this.  We had all of the sudden 20 people in the department, many more than we probably needed to have.  And, we had to find a way to build the courses and the, so they could all do what they thought they would do, but we would have two Shakespeare people, two fiction people, and so on, and so it was very difficult.  And, most of the people, at least certainly in the English Department, this is true in some other departments, had been teaching at an extension of a university, where there weren’t very many demands on them except to show up for classes.  Some of them had PhDs, but they hadn’t done research in years.  Some of them, one of the persons teaching writing was a guy who had been a writer for the Indianapolis Times, and when it folded, he took a job teaching writing. Which, I don’t know how much he liked his newspaper job, but he didn’t like this job and he was half-drunk most of the time.  So, they weren’t all half-drunk, but it was…
Mahon:	(laughing) That’s not an ideal teacher.
Turner:	Right.  So, it wasn’t very professional.
Mahon:	Right.
Turner:	So, when we would gather together to have a meeting of the Faculty Assembly, you have this wide range of – so everybody couldn’t agree on how important research should be.  Some of the people did research and they thought that would be fine, but these other people would be left out in the cold if research was emphasized.   There was a lot of back and forth and it was – you can’t stand up in an assembly of peers and say to somebody, “What you have to say doesn’t count because you don’t do any research. You can’t talk about this because you didn’t do it.”  You can’t say those things.  At the same time, and the whole – the campus was coming together to try and figure out what they were as a campus.  They had picked Maynard Hine as the first Chancellor, but I don’t think, I don’t think because he had a deep and strong and passionate vision.  He had been a good administrator at the Dental School…
Mahon:	Right. Yeah.
Turner:	… and I think he was, he looked like he could sort of get these things to move together, but we weren’t physically in the same place.  Education was downtown; the Purdue people were still up at 38th Street. And so, we also moved out here. We moved to Cavanaugh in the spring.  So, I got here in the fall and was one semester downtown where the building was and then we moved out here.  They were building this and then in the Spring of 1971, we moved out to Cavanaugh Hall.  But, the thing was that in the old building, the library was on the 6th floor, small, shabby thing. And then, on the first floor, there was some offices when you went in and there was this kind of a greasy spoon on the bottom.  But the books that wouldn’t fit in the library were down in the basement, under the greasy spoon.  So, when we moved those books out to Cavanaugh, and they were stored in the basement at Cavanaugh, all the roaches came with them.
Mahon:	Oh, no.
Turner:	So, we had instant roaches in Cavanaugh Hall because of that.  Anyway, so I mention those things because there were so many things that were – because something was new, like a building, there were always glitches and didn’t know how that was going to go, and people had different ideas about what we were supposed to do.  But one of the things about the offices in Cavanaugh, you may have noticed, is that they are small.
Mahon:	They are.
Turner:	But they are small because the faculty asked for that. . . 
Mahon:	Hmm.
Turner:	Yes.  What they said was, because they’d been all in these offices in these buildings downtown with two or three or four of them in the same office, they asked that the offices in this new building be such that you couldn’t have two people in them.  So, that’s why the small offices in Cavanaugh Hall.
Mahon:	They wanted their privacy.
Turner:	They wanted to have an office of their own, and they were afraid that if it was any bigger, they’d stick two people.  And, space being such a problem in Cavanaugh Hall, they were probably right, although it does mean that everybody’s got the small offices.  Anyway, so we were – part of what we had to do, there was a, task force or committee, they were called the GO Committee.  I forget what the GO was for now though.
Mahon:	We can look it up later.
Turner:	They were made by, it was representative people from all across campus, and it was their job to create what is the organization, the faculty, to build the relationships.  So, they had a lot of responsibility and some of us (INAUDIBLE), said it was our job, we thought, to poke holes in as many of their ideas, because they were thinking globally about – and it usually meant that the Medical School would continue to be the top dog and get the most, and we would get nothing.  So, if we want to get anything, we had to – so, they were trying to, they were building everything from scratch.  Now, they weren’t building the Medical School or the Dental School or the Nursing School because those…
Mahon:	They were already established.
Turner:	… they were already there. And, things like education were there, but they were system schools.  So, some things were there, but all the rest of it is:  What are we supposed to be?  And, to this day, people in the Medical School don’t care, don’t even know of the existence of anything else.  I used to ride, once in a while, ride the bus, and up the street from me lived a guy who was a doctor.  He was a really well-respected doctor in one of the departments, I forget which one, but we would ride the bus together sometimes.  I didn’t take it all the time, and we would, we’d ride the bus together.  Every time we’d ride the bus, he was delighted to learn that there was a new, University, undergraduate thing across the street.  It just, every time I told him about it, it had so little interest for him, that he would always forget.  So, that was kind of how we lived with this anomalous thing, of us, the undergraduate part, being the brand-new thing on the campus because of both universities, it’s the other way around.
Mahon:	Did you ever notice because, I mean, IUPUI today is obviously much different than it was 50 years ago, it seems.It is a satellite campus, but it’s a standalone campus in a lot of ways, as in IU-Bloomington is main campus, but IUPUI is bigger in a lot of ways.  Did you ever sense any maybe hostility or awkwardness between IU-Bloomington and this growing IUPUI?
Turner:	(laughing) Certainly.
Mahon:	(laughing) Tell me about it.
Turner:	So, Bloomington had been, had always been the flagship campus.  So, when we were formed, it was not Bloomington that wanted that; it was the civic leaders, and some state leaders, who wanted a state university in Indianapolis to boost the status of Indianapolis.   They actually, and they didn’t care at all how we felt or what about the quality of what we were going to do, they didn’t care.  They just jammed it together and made it happen.  So, before that happened, there was the main campus and the regional campuses, and the extension was a regional campus.  It wasn’t a campus; it was just a regional IU and then Purdue had their regional IU north.  So, suddenly, when we were, with the Medical School and everything, we’re instant university; but in terms of the size, the research dollars, and everything else, they’re still the top dog and we are in this anomalous position.  Well, on the one hand, we’re suddenly a big campus – we’ve got a medical school and dental school.  Functionally, as I just said, they don’t know we’re over there.  They don’t mind we’re over there, I guess, but…
Mahon:	And the Nursing School as well. 
Turner:	Yeah.  So, we’re not really a fully – we’ve got a lot of space.  We’ve got more space than we used to.  We have a big name and we have a punitive connection among our fellows, but that doesn’t function that way very much, and we have to build it.  So, in the meantime, so what we are is still nothing that looks like Bloomington; but especially, but because of where we are, we’re growing.  Our enrollments are growing; the demand for our programs are growing.  Some of the things that people used to go to Bloomington to study, citizens right here are saying to their representative, “We want to be able to do that here, we don’t want to have to drive to Bloomington anymore; just do it at IUPUI.”  So over and over, so this keeps happening.  So, we’re growing; we’re getting programs; we’re getting, in some cases, recognition for some of the things we’re doing.  So, by the time Plater and Bepko get in office, it’s already grown quite a bit, but the two of them were like bulldogs in sort of insisting that this is a research university, is a full university in its own right.  They fought to keep the Medical School reigned in and build everything up to be better and better, so that, by the time we got to the ‘90s or so, the presidents were beginning to refer to the two campuses and the six regional campuses – I forget the term, but we were co-equals and that’s the way the structure was.
Mahon:	So, they were beginning to refer to IUPUI and IU-Bloomington as equals, is what you’re saying?
Turner:	Yes.
Mahon:	Okay, okay.
Turner:	Bloomington didn’t do too much of that…
Mahon:	Right, right.
Turner:	… and for most of the years that I’ve been here, they’ve been really snotty to us – condescending and snotty – and all along Bloomington has thought that every nickel we got was a nickel they didn’t get.  It wasn’t true, but that…
Mahon:	Because it’s the same school.
Turner:	Well, I mean, when the budget goes to the campus, I mean, it’s one IU budget that goes to the legislature, but how that gets made is fairly complex.  So, and there’s a lot of balancing of power.  What happened though, from my view, is it seemed like in the late ‘90s, or the mid probably ‘90s, the trustees started to hire presidents with some kind of tacit, or maybe secret mission, to make Bloomington great again. And so, there seems to be a drift in the way things were working that pulled things more and more back to – and now I think that it’s, that certainly happened because now the Medical School, in my understanding, is the Medical School funding is, the Medical School reports to Bloomington, through Bloomington…
Mahon:	Yes.
Turner:	… and that means that we don’t get to count that money, which means we’re not…
Mahon:	I see.
Turner:	… our dreams of research, one, are gone since most of the money was…
Mahon:	For the Medical School.
Turner:	… for the Medical School and Bloomington is established as having a bigger …
Mahon:	Right.
Turner:	We still have, I think we still have a very significant research presence, but it’s not exactly the way it was before.  I think what happens is sometimes IUPUI counts the research money that goes on here as contributing to them and they’re able to do that in some contexts, but in terms of when an accreditor or somebody who does the classifications looks at it, it won’t be there anymore.  So, I think they refer to it as the biggest – the place of the biggest research in Indiana, but they leave a little bit.  Anyway, so there is that, so that tension has certainly been there.  I think I told – did I tell you about Bobby Knight?
Mahon:	Maybe, but you can...
Turner:	IU (SIC), sometime in 1975, got a basketball team, and as soon as they did, Bobby Knight was livid and he made it a point to get the leaders to insist that we not have scholarships.  So, that meant we weren’t going to go anyplace.  This is somebody who’s at the top of the game all over the world, and so that’s the kind of thing that, that was pretty characteristic.
Mahon:	So, would you say that rather than celebrating IUPUI’s success, when IUPUI would succeed or would have these, would develop new things, things that were positive for the University, would you say that instead of viewing it as a success and celebrating it that IU-Bloomington saw it as a threat?
Turner:	Sometimes as a threat, but I think more was the sense that:  why waste money on them?
Mahon:	Or trying to keep IUPUI in a specific place, in a lower status.  They didn’t want them to get too successful in many ways.
Turner:	I think that’s certainly true, because part of the problem is, if you think about something like internships, for Bloomington, they’ve got a problem, because there’s nothing around Bloomington.
Mahon:	Right.
Turner:	I mean, there’s Cook and there’s some things, Cummins is, there are businesses around…
Mahon:	But not the same as in the City.
Turner:	… but here, it’s all over the place and it’s constantly improving, and so we can do internships very well.  We can do, well, in some ways and at some times, we do better at diversity because there are a lot of, it turns out, there are a lot of African-American students who choose to come here instead of there because it’s in their town.  And so the – although they’ve worked very hard and have done a pretty good job of creating a good bit of diversity.  They have some important programs, but for us, we just get it.  So, I think that IUPUI’s place in Indianapolis has really – it’s just a kind of natural energy and strength because of its location that means that if we were to be supported, we’d be much better.  Alabama has got – the University of Alabama at Birmingham evolved very much like us.  So did Milwaukee, Wisconsin at Milwaukee…
Mahon:	Okay, yeah.
Turner:	… and, although there’s some tensions, there were some tensions in Milwaukee about some things, in general, there wasn’t that kind of jealousy.  So, and Alabama, Alabama at Birmingham also didn’t have that kind of problem, but we did.  We just had not, we’ve never had the kind of support that we could have had.  And, then we had all those years with all the identity problems about what the name should be.  It was so bizarre.  For instance, when Indiana Central decided they were going to be called the University of Indianapolis, a lot of people, you know, just said, “Oh my God, now we can’t have that name.”  And, of course, the thing is that, as many people have pointed out, we really want that name, but they, one of the funny – in all the named stuff, one of the funny things was somebody, some people wanted to call this State University at Indianapolis…
Mahon:	Oh, geez.
Turner:	… which is fine, it’s a name, except the acronym is SUI.  So that wasn’t going to work. (laughing)
Mahon:	(laughing)  That’s not ideal.  So, aside from just understanding this new place that you were teaching at, I’m going to ask you some specific questions about when you began teaching at IUPUI, relating to English.  So, what kind of classes did you teach when you first started here?
Turner:	Well, I taught, well, the first classes I taught, this is one of the things Warren did was give me a couple of summer classes even before my appointment started because I need the money.  So, I taught a couple, I think I taught a writing class and a lit class; and then the classes I taught the first semester were classes that I had to take over the schedule of a woman who had, just at the beginning of the summer, announced to the Dean that she was taking a sabbatical; she was going to take leave, and spend a year in England.  So, all of the sudden, her classes were empty and so they said, “Why don’t you just take those.”  Well, so this will give you an idea of how things worked back then.  Her classes were a Monday night class from 5:30 to 8:00, a Tuesday morning class from 9:00 to 11:30, and an afternoon class from 1:00 to 3:30 or 2:00 to 4:30 – I forget which – and then a Wednesday morning class from 9:00 to 11:30.  So, this instructor was on campus for Monday night, Tuesday, and Wednesday morning.  That’s the schedule that she had arranged for herself so that she didn’t have to be here very much.  So, it was okay, except that that’s kind of the chaos that this place was in.  The other thing I should tell you is that it turned out that this woman had gone to England and she had taken with her a young African-American guy that had been in her class, and they were spending – this woman is late 50s at this point – they’re spending the year in England together.  I don’t know how long he was there, but he was there from some time, but that’s not the end of it.  Sometime in January, February, she writes to the Dean, she says, “Well, I’d like you to send me like three million dollars because I found this wonderful country house in…” like northeast, sort of central east England. I mean it’s someplace, but it’s not in a major city – “…and we can have a study abroad program in England.  So, if you’ll just raise three million dollars, we can buy this, and then we’ll have a place to have a study abroad.”  Absolutely nutty.
Mahon:	That’s kind of what I was thinking, but I didn’t want to say that.
Turner:	Absolutely nutty.  So, that’s the kind of, that was the world when I got here.  But, what I taught was, I think it was two sections, well, two sections of the first part of the literature survey, which was the, it was the Odyssey to Shakespeare.  One section of the second half of that, which was Wordsworth to Invisible Man, and the other section must have been Intro to Drama or Fiction or something like that.  So, there were literature courses, and I think mostly I got the literature courses.  I don’t think I taught much writing again, until I went to, when I was, in the late ‘70s and ‘80s.  I was interested in what they were doing, so I taught some writing classes.  Figured that out.  So, they were literature classes, introductory literature classes, because there was no time to schedule something that – then in the spring, I think I taught a course in Dryden and Pope, of course, and poetry, and a couple more of those introductory courses.
Mahon:	Okay.  So, you also mentioned, in the pre-interview, the difficulties in adjusting courses to a wide variety of non-traditional students that were taking English courses at the time.  So, in your School of Liberal Arts farewell lecture, “Stanley Fish and I: Two Careers in English,” that you provided to me, you expand on this issue and note that, and I quote here, “The non-traditional students I was teaching were not familiar with the dynamics of reading-and-discussion as it was then pursued in humanities classrooms.  That model derived from the Oxford model of one-on-one tutor and student conversations, and works very well among small groups of homogeneous, privileged classes.”  So, how did you attempt to address this issue as a new professor?
Turner:	So, I had been in graduate school interested, though didn’t start as a full-blown interest, I found myself being interested in when you read a text, not so much the relationship between the text and the author, but the relationship between the text and the reader.  It seemed like it was sort of like the rhetorical function of how a text impacts the reader, and then, at the same – just as that was emerging in the critical literature, the theory that people were, which was becoming a hot topic for everybody in the ‘60s.  In that literature, there was an emerging theoretical position that talked about audience-oriented or reader-oriented criticism.  So, it wasn’t just me, these southern – so, with that theoretical basis and my own interests, it was, I thought, pretty easy for me to create a pedagogy where we talked about the text, but we started from what the text said to an individual person.  We would, you know –we needed to get to a point in the conversation about:  Well, what does the text mean?  I mean, that’s what the discipline is focused on, but we can get there by looking, by sharing among ourselves what meaning everybody came to; recognizing that, for almost every person, there’s going to be some things about their reaction to the poem, their experience with the poem or the story, that’s unique to them because they’re individuals. But, in all likelihood, because language is a public social function, there’s going to be a shared thing, and once you find those shared parts, then you’re on your way to developing a theory about what the text means.  So, that was the dynamic, that was validated, because that’s where a lot of the criticism – this particular branch of criticism was going.  And, in terms of how you operate in class, it gives everybody something to say from the beginning, and out of the – though the discussion is not me saying, ”Who’s got a bright idea about the text?” but “What’s your idea, what’s your idea, what’s your idea?” and building from that to some consensus, some common understanding of what’s going on here.  Now, in that process, there may be no opportunity or any reason to memorize the difference between a metaphor and a simile, or to know the difference between central consciousness and third person narrator, but that didn’t worry me, much to the chagrin of many of my colleagues.  I didn’t spend – that didn’t bother me.  There were times when it helps them to understand and pull together their own experiences to tell them about some of these things, but only as needed.  So that was pretty much the way I tried to structure courses.  So, it’d be them engaged in reading it and having that engagement, and then working to develop some common understanding in class, and we would come to class.  One of the things I did for the poetry class was a thing called Scoring with Poetry; and what I did was, I would take the lines of a poem, so of separate them out, and tell them to treat them like the score of music, where you have instructions on how to play it and, you know, different marks in music.  So, what they were supposed to do was to identify above the line things that they saw as instructions on how to play it or how to understand it.  So, if they saw a pattern of repetition or a metaphor or something – some music language – that they would write that at the top.  Below the line, they would write, under the phrase or the word or in general, what kind of reaction they had; what that made them feel; what they thought about.  So, it was meant to be a way for them to understand a poem as an experience that has both input from the writer, but also a place, important place for their own personal feeling and out of that comes…  So, it was a great idea.  It worked very well; however, just about the time I was doing this, schools weren’t teaching reading music anymore.  So, it doesn’t help anybody…
Mahon:	If they don’t know how to read music.
Turner:	There’s another thing I did with poems, and that was teach them what the poem was doing by telling them to diagram the sentences.  So, if you diagram the sentences in a poem, you’re undoing all the poetic stuff, but in doing that, you’re recognizing what the difference is, what the poet has done in order to make it.  Again, another great idea, but about that time, people stopped teaching diagraming sentences, so that was the end of that.
Mahon:	Yeah, that…
Turner:	So, anyway, so I got this way of approaching it that doesn’t require them to already know the drill on how to read and discuss literature, but does get them into the experience of reading it, getting a feeling for it, and being able to say something about what significance it has.
Mahon:	So, this would be what you referred to as student centered experience-oriented pedagogy, correct?
Turner:	Yeah.
Mahon:	Okay.  So, do you believe that it worked better than the classes that – the traditional – you did tell me in the pre-interview that the English Department inherited Bloomington’s curriculum or way of teaching.  So, do you think that this new pedagogy that you developed worked better for students in general?
Turner:	Oh, sure.  In fact, I think if you look at the education literature these days, it’s full of suggestions about how to ground learning in experience.  The other – and there’s been some critical work in the last 10 years that has argued that English professors, when they focus on critical reading of texts, almost always alienate most of the students in the class.
Mahon:	Right.
Turner:	So, I think, yeah, I do think it works better.  It worked better then.  You know, I wasn’t doing much – in the upper division classes, I would do more…
Mahon:	Right.  So, these were introductory classes that you were doing this with.
Turner:	Most of it was first and second year, but the thing is that, even when I got to like teach the Survey, I started out teaching it the way you usually teach.  There’s a lot of teacher input and quizzes and exams, but the thing I liked best was sometime in the, well, in the ‘90s, right around 1990, when hypertext was first, first came out, I took the model of hypertext and used that as the way I taught the British Lit Survey. So, that what they would do was they would read the assignment, but they were to find places in the text that they would write a – would annotate and that would presumably be the kind of thing that – I don’t know, you probably don’t remember hypertext.
Mahon:	I was going to say, could you please define hypertext for myself and the listeners out there? (laughing)
Turner:	Well, I mean, hypertext, today…
Mahon:	I might know what it is.
Turner:	… yeah, you do.  It’s what happens when you click on a link.
Mahon:	Okay, that’s what I thought you were referring to.  Okay, yes.
Turner:	It takes you to something else.  So, when it was, the first version of that was called hypertext.
Mahon:	Like a hyperlink.
Turner:	Yeah, and so they were writing annotations that would be hyperlinks, so that when somebody read a word in a sonnet that might have some – and this is what they were to define – some interest beyond itself, whether it’s a – it had a tradition behind it or it had – it was echoing something from above that had a formal or a historical connection, they were to write that and that would be the hyperlink.  It was very hard to get this done.  We finally, after three years, got it up and running with hypertext, but it was so labor intensive that – and I wasn’t teaching survey after that, very much, so, but yeah.  So, I think that kind of experiential teaching is much more interesting because it leaves them with an experience to remember, not a bunch of – not symbolic disconnected knowledge.  That knowledge is very interesting and valuable to the teacher, but for most of our students, especially at a place like IUPUI, the history of this poetic form is, it’s not connected to anything.  So, it’s a delight for us to tell people about it, but it’s of absolutely no use to them.  So, but if they had an experience of something where they made a connection and they built something that has some relevance, came out of their experience and had something to give back to their experience, well, they’ve got something.  They may never read a poem again, but they remember that poems are interesting and they can be useful.
Mahon:	So, we are almost at two hours, so I’m going to ask just one more question and then we will meet again to finish the rest of it because, you know, we’re only at the teaching aspect of your career, so there’s definitely more to talk about.  But, my last question for the day then will be:  Did you ever feel frustrated with the system as it was, as in the system that IUPUI inherited from IUB of how to teach, how to set up your courses, things like that?  Were you ever frustrated with that?  And do you think that it was giving priority to more privileged students as opposed to non-traditional students that frequented IUPUI?
Turner:	Oh, yeah, yeah.  Here’s what I think happens here and at Bloomington and lots of other places.  People are teaching in this format that is comfortable for them, but they’re teaching it to students who, over the decades, have become increasingly diverse, happily so for most campuses, but inside a discipline. And, then what they do is, over time, they, little by little, make accommodations in the expectations.  So, since really what they’re interested in is hearing themselves talk about this stuff, they start asking less and less of students because, if they really kept it like the old days, they’d have a 75% failure rate or dropout failure rate.  So, what they do is they tweak the assignment this way; make it a little bit this way; they preview what’s going to be on the test; they give them last year’s test.  They do all these things that they say is going to make it easier for the students.  Now, there’s some – being transparent with your students about what the expectations are and to get ready for them, and here’s an example of successful work, that’s all fine.  But, this is all being done little by little mainly just to, I think, remove the tension or the liability that they’re going to get hit with a big dropout rate.  So, I think that this is not just here, and it’s not just the relationship between IUPUI and Bloomington, because a lot of people at IUPUI are teaching this way…
Mahon:	Still today.
Turner:	… oh, yeah, absolutely, and not just English, it’s happened all over.  And so, this a challenge for what the profession is.  People, especially certainly in English, but also in other disciplines, is:  Why aren’t students taking our classes, why don’t people come here?  It’s because students have changed a lot, and we have to make a case for them.  They have to have a reason to come here, just like they have to have a reason to go someplace besides Walmart to buy something, and that’s the way the world is now.  So, I’m not, I’m very frustrated; I have been for years.  I’m wishing that people would do more of this, but you don’t get to run – you just don’t get to tell enough people what they’re supposed to do.  So, I think that it’s frustrating, but, well, for instance, right now, for the last year and a half since I’ve gotten on this idea about changing the pedagogy in Introductory English to be more like what they experience in their university college courses, where it’s all about them; I figured out a way to make it all about them, but get to where we want to go, but I can’t get my department to do it.  They’re comfortable with the way they’re doing it, and some of them are fine, but they’re not answering this question that I think is important, that is:  How do we get most of the students so they have a great time in our classes?  Okay, so one of the ways that instructors accommodate this gap between what they want to do and what students are able or want to do, is personality.  So, in the classroom, face-to-face classes, and even you can do this on online classes, some of that is mitigated by the personality of the professor, that the professor makes them feel comfortable, welcome, and that’s all good.  But, if you’re not measuring the learning, then it can be just a feel-good thing for everybody.  Students aren’t learning much, but that’s okay because they’re going to get a good enough grade and the teacher feels good because they’re getting to do what they want to and the students aren’t getting up and walking out or not coming to class and so on.  But, that’s not learning, and it’s not – I don’t know how many English professors you’ve met, but personality is not going to get us to where we want to go.  It’s just not – or most university professors, that’s not something that we’re good at.  So, anyway, yeah, so frustration is certainly there, but I think of it more as it’s been good for me to have something to think about, something to work on, see it as a project rather than as a source of a barrier or opposition.
Mahon:	Okay.  Well, I think we’ll stop there for now.  We can turn these off.
Turner:	Okay.
(END OF RECORDING)

